A Lesson Plan Unit on Tolerance

Context

This unit on Tolerance was developed for use with a group of inmates at the Berkshire County House of Correction.  The combined class consisted of ABE and Adult high school diploma students testing at a wide range of grade levels.  Many have either diagnosed or undiagnosed learning disabilities.  Differentiated teaching was a necessity in this situation. 

Common Learning Goals

All lessons were designed with the following learning goals in mind:

1. The students will be able to describe the historical perspective of at least one group that makes up our American society including the struggles they have had or still are having in being accepted by all in our society.

2. Students will be able to explain the concepts of racism, prejudice, stereotypes, discrimination, scapegoats, and segregation within the context of the history of the United States.

3. The students will critically evaluate what they have learned and orally and verbally report what they have learned about themselves and their own attitudes and beliefs.

4. The students will summarize the life of at least one individual who has achieved success despite adversity and unjust treatment.

Lesson Plan #1: Introduction to the Unit on Tolerance

Class:  ABE/Adult HS Diploma

Learning Objectives:

· The students will be able to in writing paraphrase The Golden Rule.

· The students will be able to orally give two examples of the similarity amongst the people in the artwork, “Do Unto Others.”

· The students will be able to orally give two examples of the differences between the people in the artwork, “Do Unto Others.”

Materials:

· Tolerance Pretest

· Learning and Work Style Survey

· Pencils

· Manila folders or pocket folders for individual student portfolios

· Blue composition books

· Print of Norman Rockwell’s work, “Do Unto Others”

Activities:

· Introduce generally the unit on Tolerance.  Tell the students that there will be many different approaches used in class such as watching documentaries and movies, oral readings, discussion groups, analyzing artwork, written work, and using computers.

· Administer Tolerance Pretest. Instruct students to reflect honestly on how tolerant they believe themselves to be towards those different from themselves.  Assure students that reflections on pretest will be kept confidential.

· Administer Learning and Work Style Survey. Tell students that this will help us help them pick out activities for use in class and for final project.

· Introduce Norman Rockwell’s print, Do Unto Others. Ask students what they notice about the people in the artwork. Include the following points in the discussion:

· The people come from many different races and/or ethnic backgrounds.

· Many different religions are represented.

· The two women in the middle of the picture are each lovingly holding her child. 

· The people all appear to be praying.

· Versions of The Golden Rule appears in all major religions – this is a unifying belief.

· Hand out the Universality of the Golden Rule in World Religions handout.  Have students take turns reading each religion and its version of the Golden Rule.

· Discuss how the versions of the Golden Rule are similar to each other.

Wrap-up/Reflection:

· Have students write in their blue composition books what they learned today about the print, “Do Unto Others,” and the meaning of the Golden Rule.

Assessment:

· The Tolerance Pre-test will be compared to the Tolerance Post-test to determine the amount of learning that has occurred over the course of this unit.

· Teacher will observe students as they discuss the similarities and differences amongst the people depicted in the artwork, “Do Unto Others.”

· Teacher will inspect students writing assignments for paraphrased version of the Golden Rule.

Homework: None

Lesson Plan #2: Introduction to Discrimination in the United States

Class:  ABE/Adult HS Diploma

Learning Objectives:

· Students will be able to orally give two examples of how our ancestors of various ethnic and racial backgrounds have adjusted to living in the United States.
· Students will be able to name six examples of prejudice that have existed in our country and still exist in our country today.
Materials:

· Pencils

· “A Place at the Table” videotape

· Manila folders or pocket folders for individual student portfolios

· Blue Composition Books

Activities:

· Write on the board the homework questions. Instruct students to think about these questions while the film is shown.

· Show “A Place at the Table” videotape

· Ask students, “Who did you relate to in the film and why?”

· Ask students to list on the board the prejudices that were presented in the film.

Wrap-up/Reflection: 

· Discuss the following quotes from the movie:

1. Peter: “Even though these stories are so different, a lot of times it’s really the same story.”

2. Reina: “We’re not born prejudiced.  It comes from our homes and families, how we’re brought up.”

3. Terry: “We live in a country where it’s still OK to hate gay people, to beat up gay people.”

4. Wislene: “You don’t have to like me. You don’t like me? That’s your business.  But I deserve respect.”

Assessment:

· Teacher will observe students as they list the different forms of prejudice that exist in our country today on the board.

· Teacher will observe students as they discuss the quotes from the movie.

· Teacher will correct questions answered in blue composition books.

Homework:

· Write answer to the following questions in student journals:

1. What does the phrase “The American Dream” means to you?

2. What, if anything, do you know about your family history?  How important is this history?

3. How have our ancestors of various ethnic and racial backgrounds adjusted to living in the United States?

4. What challenges still face our nation in the area of civil rights today?

Lesson Plan #3: The Civil Rights Movement in the United States (TwoDays)

Learning Objectives:

· Students will be able to give orally three historical examples of racial discrimination. 

· Students will be able to give orally two examples where Blacks were legally deprived of rights given to Whites prior to the Civil Rights Act of 1964.  

· Students will be able to give three examples of acts of physical violence towards Blacks by the KKK.  

Material:

· Video of the movie, Mississippi Burning
· Copies of the article, “The End of Freedom School,” in the resource booklet Free at Last: A History of the Civil Rights Movement & Those Who Died in the Struggle, available from www.TeachingTolerance.org 

(Day 1)

Activities:

· Introduce the movie, Mississippi Burning.  Tell the students that the movie is based upon the actual murder of three Civil Rights activists: James Chaney, Andrew Goodman, and Michael Schwerner in 1964.  Tell the students that the three activists were killed by the KKK because they were trying to set up a voter registration clinic for Blacks in a church in Mississippi.  

· Warn the students that the movie is not a documentary, but it realistically portrays the plight of Blacks during this time in our history.

· Show the first hour of the movie up to the black and white scene of KKK activity.

Wrap up/Reflection:

· Discuss the following questions about the movie:

1. Why wouldn’t the Blacks in the South talk to the FBI agents about the missing Civil Rights activists?  What tactics did the KKK use to discourage this?

2. Why did the KKK burn a cross outside of the motel that the FBI agents were staying and shoot at them through the window?

3. How were the Blacks in the South discriminated against in the movie?

4. What is segregation?  Give examples from the film of how Blacks in the South were segregated from the Whites.

Assessment:

· Teacher will observe students as they discuss the questions about the movies.

Homework: None

(Day 2)

Activities:

· Ask the students why they thought that they FBI became involved in this murder investigation. Tell the students about the Civil Rights Act of 1964, which made segregation illegal.  Introduce the word, desegregation.

· Show the last half of the movie.

Wrap up/Reflection:

· Discuss the following questions about the movie:

1. Why does the judge’s suspension of the three arsonists’ sentences spur a rampage of fires?

2. The sheriff claimed that the Blacks started the fires that burnt down many Black’s homes.  Do you believe this? What rationale would they give for this happening?

3. Who was the Black man that interrogated the mayor?  Why did the filmmaker have a Black man in this role?

4. Why did the FBI go after the men for Civil Rights violations instead of murder?

5. Explain this statement made by the FBI agent: “Anyone is guilty who watches this and does nothing.”

6. What is significant about the gathering at the burnt down church in the final scene?

7. Did you like the movie or not? Why or why not?

· Have the students answer the following questions in their journals:

1. How would you feel if the arsonists who received suspended sentences burnt down your home or church?  What would you do, if anything?

2. Reflect on the phrase, “Anyone is guilty who watches this and does nothing.”  What have you done when you have seen people being discriminated against?  What more can you do next time?

Assessment:

· Teacher will observe students as they discuss the questions about the movies.

Homework:

· Read the article, “The End of Freedom School.”  Compare and contrast the sequence of events stated in the article with that of the movie.
Lesson Plan #4:  The Civil Rights Movement and School Desegregation1 (Two Days)
Materials:

· Print of Norman Rockwell’s artwork, A Problem We All Live With 

· Writing and drawing materials

· Cassette recorder and blank tapes 

Learning Objectives:

· Students will be able to define the artistic elements of contrast, rhythm, color, and perspective in a piece of artwork, A Problem We All Live With.

· Students will be able to articulate either their own or another person’s perspective about school segregation in oral, written, or pictorial form.
· Students will be able to write their emotional response to the piece of artwork, A Problem We All Live With. 

Activities:

(Day 1)

· Review the concepts of segregation and desegregation. Briefly discuss the segregation in schools, on public transportation, in the military, of neighborhoods, and of business establishments.  Discuss the U.S. Supreme Court Case, Brown V. Board of Education of Topeka, Kansas. (See other background material2 for use in discussion.)

· Ask students to pretend that they are each a tired, old Black woman who had just worked 10 hours performing manual labor.  Describe the woman slowly getting onto the bus, paying her fare, and looking about for a seat to rest her weary body.  Explain that the only empty seat on the bus is in the “whites only” section.  Ask how they would feel if the bus driver yelled impatiently, “Move to the rear of the bus!”  List comments on board.

· Ask students to then pretend that they are a middle aged White man sitting on the bus, watching this scenario unfold. Ask how they might feel.  List comments on board.

· Display the print of “A Problem We All Live With.”  Explain to students that Norman Rockwell was inspired to paint this picture after hearing about the story of Ruby Bridges, but he meant it to represent something that happened to many children all over the US starting in the late 1950s.  Discuss the print, including the following points:

· Who is the main character of the story? (The little girl)

· What draws your eye to the little girl?

· Contrast: Her clean white dress is the brightness detail of the picture and contrasts with her dark brown skin.

· Perspective: The cracks in the sidewalk in front and in back of her point to her.

· Rhythm: The little girl is the only figure shown full bodied.

· Rhythm: All hands are held in loose fists and all legs are synchronized as they walk.

· Color: The red tomato draws our eyes to it and its splatter, which draws us back to the little girl to assure ourselves that she didn’t get splattered upon

· Why do you think that Rockwell left the heads off of the US Marshals?

· Point out that Rockwell paints this image from the point of view that we, the viewer, are on the other side of the street watching this procession go by.  From this perspective, ask:

· What sounds and smells are present?

· Look at the way the little girl carries herself. How do you think she is feeling inside as she walks past the crowd gathered outside of the school?  Do you think this was a very hard thing for her to do? Why or why not?

· The graffiti is very disturbing and full of emotional force.  Do you think that the little girl sees it as she walks by it? How can you tell?  How do you think she feels about it?

· Write the responses to the following questions on large paper (retain paper for next class):

· What are five questions you would ask the little girl? How would she answer?

· What are five questions you would ask the federal marshals?  How would they answer?

· What are five questions you would ask a bystander whose opinion on school desegregation is different from yours?  How would he or she answer? 

· Have students chose one of the following assignments to do in class today and the next class:

1. In pairs or individually, pretend you are a journalist for a national newspaper who experienced the scene in the artwork.  Write an article that describes the scene, giving much attention to describing the sounds, visual stimulus, and smells. (Plump, round, fire engine red tomato)

2. With a partner, chose the role of either a local journalist/news reporter or the little girl or a US Marshal.  Role-play an interview. Record the interview on paper or on tape.

3. Draw a picture that portrays how you feel about desegregation of schools.

4. Write an essay that answers why you think people were upset that the little girl was allowed to attend that school.

Assessment:

· Teacher will observe students as they orally report the various human responses to enforced school desegregation.

· Teacher will observe students as they identify the artistic elements of contrast, rhythm, color, and perspective in a piece of artwork.

· Teacher will observe students as they express their perspective or that of another person, verbally, in writing, and/or in drawing.
(Day 2)

· Have the students take a moment to study the painting again.  Ask them to see if they have discovered something new or different about the painting that they did not see last time.

· Review the questions that they said they would ask the little girl, the federal marshals, and a bystander whose opinion is different from their own.  Ask if there are any more that they would like to add to the list.  Write them on the paper in a contrasting color.

· Have students work on projects.  As students finish projects, check for completeness.

· Have students who have finished early look up school desegregation or U.S. Supreme Court Case, Brown V. Board of Education of Topeka, Kansas in Encyclopedia Encarta on the classroom computers.  Have students write down facts not previously discussed in class.

Assessment:

· Teacher will observe students as they express their perspective or that of another person, verbally, in writing, and/or in drawing.
· Teacher will observe students as they present their projects to the class.

· Teacher will read students’ journal entry.

Wrap-up/Reflection:

· Have students present their projects to the class.

· Have students answer in their journals the question: How has the picture, “The Problem We All Live With,” and these activities evoked my emotions surrounding school desegregation?
1. Parts of the lesson are adopted from the Norman Rockwell Teacher Resources, “Background on The Problem We All Live With,” at http://www.nrm.org.
2. Background information is from School Desegregation and Prejudice in the United States by Mary Ellen Leahy, curriculum Unit 88.01.03 at http://www.yale.edu/ynhti/curriculum/units/1988/1/88.01.03.x.html.
Lesson Plan #5:  The Civil Rights Movement and Integration1

Materials:

· Print of Norman Rockwell’s Moving Day
· Writing and drawing materials

Learning Objectives:

· Students will be able to give two examples of integration.

· Students will be able identify the literary elements of character, setting, plot, and mood as found in the piece of artwork, Moving Day.

· Students in groups will be able to write a story about the scene in the artwork , Moving Day, at least one paragraph long.

Activities:

· Review the concepts of segregation, desegregation, and integration. 

· Display the print of “Moving Day.”  Tell the students that they will be constructing a story based upon this image.  Invite students to brainstorm about the image.  Guide their responses with an attention to character, plot, setting, and mood.  Accept any response and build upon it.  Reiterate key story development ideas that come up.  Write key story elements on the board.  Include the some of the following guiding questions as the students build the story:

· Character: Who are these people? What are their names? What is their relationship to each other? Do they like each other?  Why or why not? What has happened to them to create their relationship?  What does each character want?  What were the characters doing before we see them in the picture?  What kind of characters can we create out of inanimate objects in the picture?

· Setting: Where does the picture take place? What kind of day is it? How does it smell, taste, sound, feel? What sensations are the characters experiencing in this environment?

· Plot: Just keep asking again and again what is happening, how did it happen, when did it happen, why did it happen, what will happen next.  What event could happen to cause the characters to act in an unexpected way?

· Mood and Details: Ask how the characters feel. Make sure that they are incorporating details from the image in answering this.

· Discuss how this scenario could happen today either between Blacks and Whites or any two other ethnic or racial groups.  Discuss the effects of 9/11 on some people’s fears about who moves into their neighborhood.

Wrap up/Reflection:

· Have students do a writing assignment based upon their reading and language arts abilities:

1. Have high school level students write the story created by the group first from the point of view of one of the Black children, and then from the point of view of one of the White children.

2. Have middle school level students write the story created by the group as a one-act play.

3. Have students with minimal reading and language arts skills write the story in a few sentences.  Have them use Rockwell’s image as the middle of the story.  Final project is to be in storybook format.  Have the students illustrate the beginning, the middle, and the end of the story.

Assessment:

· Teacher will observe students as they report and discuss the integration they see in the artwork, Moving Day.

· Teacher will observe students as they orally identify the literary elements of character, setting, plot, and mood as found in the artwork, Moving Day.

· Teacher will correct the students’ writing assignment.

Homework:

· None
1. Parts of the lesson are adopted from the Norman Rockwell Teacher Resources, “Tale Spinning: A Storybuilding Writing Exercise,” at http://www.nrm.org.
Lesson Plan #6:  A History of Intolerance in America

Materials:

· The documentary, The Shadow of Hate (available from http://www.Tolerance.org)

· Us and Them: A History of Intolerance in America by Jim Carnes (available from http://www.Tolerance.org)
· Tolerance Reading Graphic Organizer worksheet

· Tolerance Reading worksheet

· Encyclopedia Encarta on computer

Learning Objectives:

· Students will be able to orally produce a list of five prejudices that exist in our country today.
· Students will be able to orally define the terms: stereotype, prejudice, discrimination, persecution, and segregation.
· Students who read an article will be able to write at least one paragraph about the incident in the article as if they were present at the time.
· Students using the computer will be able to show two examples of either prejudice or discrimination through pictures and/or articles found on the computer.
Activities:

· Brainstorm with class the types of prejudices that we have discussed already in class. List the student’s responses on the white board.  Ask the students to think of other types of prejudices that we have not yet discussed in class. List these on the white board also.

· Review the terms: stereotype, prejudice, discrimination, persecution, and segregation.  Ask the students to define these terms in their own words and write their responses on the board.

· Show the documentary, The Shadow of Hate.

· Discuss the film.  

1. Point out that in many cases those previously discriminated against discriminated against other groups once they were in power.

2. Ask for comparison between the Japanese Internment camps of WWII and the detention of Iraqis since 9-11.

3. Discuss the mob mentality during the lynching of the African-American men and the Jewish man.

4. Discuss the influence of the media and the crowd outside the courtroom during the Mary Fagan murder trial.

5. Ask “What is ironic about Bilbo telling the African-Americans to go back to their native country?”

6. Ask “What is ironic about Henry Ford being a pacifist and his blatant hatred of Jews?”

· Distribute copies of Us and Them: A History of Intolerance in America to each student. Read together the Introduction on pages 4-5.  Emphasize the fact that the ideals in the Declaration of Independence and the Bill of Rights have not always been universally applied.  Note that although the articles in this journal may contain extreme examples of prejudice, these prejudices arose from the fear, anger, and suspicion of ordinary people – much of which we see around us in our own lives.

· Have the students turn to the Table of Contents on pp. 2-3 and browse through the titles of the articles and their brief descriptions to find an article to read.

· Offer the students with lower reading levels the option of researching the words prejudice or discrimination in Encyclopedia Encarta on the computer for examples of these words.  Have them print out simple articles or pictures they find.

· Hand out the Tolerance Reading Graphic Organizer worksheet and instruct the students to take notes while reading the article using the graphic organizer.

· Hand out the Tolerance Reading worksheet. Tell the students that when they are finished with the article that they are to answer the question on the worksheet as if they were being interviewed by a reporter at the scene of the incident described in the article that they read.  Discuss the use of quotation marks and the past tense in writing their responses.

Wrap up/Reflection:

· Have students answer, “What did you learn?”

· Have students write a reflection on how they felt while watching the documentary.
Homework:

· Finish reading article and completing the worksheets

Assessment:

· Teacher will observe students as they orally produce a list of prejudices that exist in our country today.
· Teacher will observe students as they orally define the terms: stereotype, prejudice, discrimination, persecution, and segregation.
· Teacher will observe students as they answer critical thinking questions asked.
· Teacher will correct the graphic organizers for content.
· Teacher will correct the writing assignment for content and format.
· Teacher will look at the materials the students printed off the computer for understanding of the terms, prejudice or discrimination. 
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